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In this section, SLPs are encouraged to write in with an issue that they deal with in providing speech-language services in the public schools.  GO SSLP will provide discussion as well as encourage membership feedback.  Email Debbie Lozo, Debbie.Lozo@cobbk12.org  with your issues!  
Response to Intervention: Some Implementation Ideas for SLPs

By Debbie Lozo, Cobb County Schools

Many of the leaders in the field of speech-language pathology are talking about changing roles for SLPs in the schools. NCLB and IDEA 2004 have made us realize more than ever that we are all responsible for student achievement! 

As we prepare to implement the new state rules and the changes in the 

SST process, some GO SSLP members of school systems in the metro Atlanta area met to discuss and brain storm some ideas for implementation. On the following pages, you will find suggestions for implementation of Response to Intervention (RTI) for speech-language problems. 

Each of us attending the RTI brainstorming session have attended workshops and read information on RTI for the speech-language program. Much of this information dealt with RTI on a national level, but did not address Georgia’s public school funding mechanism (FTE) and how we might provide interventions and still earn our SLP positions. It is understood that


even with traditional scheduling methods, it is almost impossible to earn our SLP positions with the current FTE funding mechanism. Our “brainstorming” group developed what we thought would work – at least as a start – under the current IDEA 2004 state rule changes (July, 2007) and current FTE funding.

In addition to developing some ideas for implementation, our group also identified some key concepts of change for SLPs in Georgia:

· RTI will mostly likely lengthen the intervention process resulting in less 
even with traditional scheduling methods, it is almost impossible to earn our SLP positions with the current FTE funding mechanism. Our “brainstorming” group developed what we thought would work – at least as a start – under the current IDEA 2004 state rule changes (July 2007) and current FTE funding.

In addition to developing some ideas for implementation, our group also identified some key concepts of change for SLPs in Georgia:

· RTI will most likely lengthen the intervention process resulting in less referrals; this may result in more time in the SLP’s caseload to work with students who need our help the most

· It also could result in more time to work in general education classrooms – inclusion, modeling, promoting differentiated instruction and use of flexible groups to meet the needs off all students

· There could be more opportunities to provide prevention activities for literacy difficulties and supplemental interventions for at-risk students

· Managing workload – SLPs will need to be strategic about scheduling – if there are less referrals, then there hopefully will be less need for testing, a little lower caseloads and time to do observations/consulting, etc. for the RTI process; SLPs will need to schedule Tuesdays and Thursdays 


as full therapy days to meet FTE requirements 

· The RTI process should provide a more comprehensive look at each student – so that students referred for speech-language evaluations will also have information on their 



academic & behavior performance; if problems are seen in other areas, interventions should also be provided for these problems – hence, less skirting the system by referring to speech first
· In the past, many of us felt that the SST process was a “hands off” process for SLPs. Now, we have an opportunity to support teachers and the intervention teams by observing and consulting with teachers; we can support classroom teachers through the process and at times provide actual interventions with students
· With SLPs more involved in the process, there will be less inappropriate referrals
· Caution: The RTI (SST process) is a regular education initiative; at this time in Georgia’s implementation of  RTI, we do not recommend that SLPs take over the process for speech-language referrals; the RTI process will require general education teachers to provide more interventions and differentiated instruction in the classroom – resulting in improved instruction for all students; we recommend that SLPs support general education teachers through participation in Tiered Intervention Team meetings, classroom observations, consultation, facilitating differentiated instruction and intervention strategies when delivering inclusion models, and by providing direct interventions on a limited basis.
On the following pages we have listed recommendations for implementing the RTI process for speech-language problems. These are listed by disorder areas and by Intervention Tiers:
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Pyramid of Interventions

Tier 1: General Education

Performance Based Instruction for ALL students and use of strategies to provide 

differentiated learning opportunities for ALL students

Tier 2: 

1. Classroom assessment to identify weak areas

2. Begin problem solving & data analysis process

3. Identify & Implement strategies, document results

4. Multiple strategies are implemented over a period of time

Teacher identifies struggling student

Tier 3: SST

1. Review of Tier 2 information

2. Refine and intensify:

More  in depth assessment

More individualized interventions

3. Ongoing data collection, progress charted over time

Poor response to intervention: slow rate of learning,

achievement gap widening, proceed to Tier 3

Tier 4:

Specially Designed 

Instruction –

Special Education

Poor response to intervention: slow rate of learning, 

achievement gap widening, proceed to referral to special education

Good Response 

to Intervention: 

rate of learning 

increases, 

closing gap with 

grade level peers


�





The Response to Intervention Process involves “Tiers of Interventions” in the general education classroom. The Tiers should be fluid and allow students to move up or down depending on their response to the interventions. In general, students who respond favorably to interventions, are less likely to need a special education referral. States  have adopted different numbers for the tiers of intervention – Georgia has adopted a 4 Tier Model (www.georgiastandards.org )


Tier 1: All students participate in general education learning that includes: 


Implementation of the GPS through research-based practices


Use of flexible groups for differentiation of instruction


Frequent progress monitoring


Tier 2: Needs Based Learning – Targeted students participate in learning that is in addition to  Tier 1 and different by including:


Formalized process of intervention


Greater frequency of progress monitoring


Tier 3: SST Driven Learning – Target students participate in learning that is in addition to Tier 1 and Tier 2 and different by including:


Individualized assessments


Interventions taileored to individual needs


Referral for specially designed instruction if needed


Tier 4:  Specially designed learning (Special Education Programs)  – Targeted students participate in learning that includes:


Special ized programs


Adapted content, methodology, or instructional delivery


GPS access/extension 
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   Pyramid of Interventions





Tier 1: General Education

Performance Based Instruction for ALL students and use of strategies to provide differentiated learning opportunities for ALL students

Tier 2: 

1. Classroom assessment to identify weak areas

2. Begin problem solving & data analysis process

3. Identify & Implement strategies, document results

4. Multiple strategies are implemented over a period of time



Teacher identifies struggling student 

Tier 3: SST

1. Review of Tier 2 information

2. Refine and intensify:

More  in depth assessment

More individualized interventions

3. Ongoing data collection, progress charted over time





Poor response to intervention: slow rate of learning,

 achievement gap widening, proceed to Tier 3

Tier 4:

Specially Designed Instruction – 

Special Education

Poor response to intervention: slow rate of learning, 

achievement gap widening, proceed to referral to special education

Good Response to Intervention: rate of learning increases, closing gap with grade level peers








